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The Solution to Extremism 

Troops or Teachers? 

 

INTRODUCTION 

Extremism is a pervasive problem that fuels fundamentalism and generates terrorism as a 

necessary outcome. Extremism is different from fundamentalism in that a fundamental need 

not necessarily be extreme, but on the counter, an extreme fundamental fails to be a 

fundamental since it is no more an ideal fundamental; a basic prerequisite for fundamentals. 

Extremism is not only a process of thought; it is also a definitive characteristic that can overtake 

both thought and action, thereby giving way to militant extremism, and consequently, 

terrorism. An extremist mindset is bound to be borne out of a perception of arbitrary pressure 

– of force and oppression – and the most likely outcome of its actions is bound to be a last-

ditch resort to extreme ends. The most dangerous thing in today’s world, therefore, is an 

extremist preacher who can not only practice extremism, but can also preach and train others 

in extremism, intolerance and professing of hatred. This process can be referred to as the 

‘militarization of extremism’, where a cohort of followers is garnered not on fundamentals of a 

faith, or a religion, or a way of life, but on the extremist interpretation of any of those 

fundamentals. But is there a way out of this spiraling abyss? Can those who have been 

indoctrinated in the message of hate be reclaimed towards the message of tolerance and 

peaceful coexistence? A 2008 study from RAND Corporation1, “How Terrorist Groups End,” 

concluded that ‘military force has rarely been the primary reason for the end of terrorist 

groups’. Does that mean that by killing extremists, we are only fuelling extremism? Does that 

mean we need to convert extremists to moderation and balance?  

A foot-soldier often occupies the most importance in terms of a land battle, but he or she has 

minimal importance when it comes to the concern of a commander; who has to utilize numbers 

of foot-soldiers for the most effective military strike. To send in troops to battle extremist 

militants is indeed like playing pawns against pawns – with due deference to the courage of the 

soldiers and the death-wish of the militants. Would it not be most effective to have a counter-

propagandist preacher who defies the teachings of heretic extremists and proposes a worldly 

                                                                 
1
 See http://www.rand.org/pubs/research_briefs/RB9351/index1.html   

http://www.rand.org/pubs/research_briefs/RB9351/index1.html
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modus operandi that runs counter to a medieval, millennial interpretation of Islam? To take it 

one step further; would it not be appropriate to wholly reform madrassas (or madaris, as is the 

proper Urdu plural) so that they can offer both technical and spiritual learning?  

 

DEFEATING EXTREMISM WITH EDUCATION 

In these premises, it becomes clear that the goal of any successful anti-terrorism policy – one 

that would ensure security as well as provide ways and means to overcome structural problems 

and institutional incapacity – is an overwhelming counter-Talibanization design that 

incorporates what is taught in schools, what is learnt by schoolchildren, how it is applied to the 

world around them, and ultimately, to the objective balance between right and wrong in the 

eyes of the citizens who refer to such a  moral compass. Hence, counter-Talibanization means; 

 The retaking and reclamation of schools and madaris, and not just territory occupied by 

the enemy, 

 The infusion of teachers and curricula that imparts knowledge to its students, rather 

than repetitive indoctrination into exploitative ends,  

 The encouragement of a ‘moral example’ on part of teachers and students, troops and 

officers, civilians and civil servants, and so forth, so as to inculcate a common ethos of 

the rule of law, and common responsibility in nation-building.  

These measures – although warranting a significant paradigm shift above all else – require an 

understanding of deep-seated incapacity and corruption in Pakistan’s bureaucratic 

implementation systems, as well as a continual neglect and decay of the education sector in 

Pakistan. Pakistan's poor education system has increasingly become a matter of international 

concern. Lack of access to quality education, which in turn limits economic opportunity, makes 

young Pakistanis targets for extremist groups, some experts say. The system suffers from 

inadequate government investment, corruption, lack of institutional capacity, and a poor 

curriculum that often incites intolerance. In August 2009, chief counterterrorism adviser to the 

White House John Brennan, summing up a concern held by many U.S. terrorism experts, said 

extremist groups in Pakistan have exploited this weakness 2. While education as an emancipator 

system is supposed to rescue a nation from these temporal ills, and a knowledgeable future is 

supposed to overcome the evils of a corrupt present, the Pakistani education system has only 

                                                                 
2
 Jayshree Bajoria. Pakistan's Education System and Links to Extremism. 
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exacerbated the continuous problems of this nation-state. In rural Pakistan, fundamentalist 

Wahabi-funded madaris are, as Nicholas Kristof puts it, “the only game in town” 3. They offer 

free meals, and the best students are given further scholarships to study abroad at 

fundamentalist institutions so that they come back as respected ‘scholars’. “We don’t even 

compete”, says Kristof, adding that “medieval misogynist fundamentalists display greater faith 

in the power of education than Americans do”. 

Noted Indian scholar Asghar Ali Engineer aptly summarizes the role and reality of madaris in the 

post 9/11 world;  

“Madrasas have been at the centre of controversy since 9/11 attack on New York towers. It was 

thought that attacks were planned by Taliban who were students of madrasas run by Muslims of 

Wahabi ideology. Though as far as 9/11 attack was concerned, the madrasas in focus were from 

North West Frontier Province… Most of the views about madrasas were expressed by those who 

hardly had any firsthand knowledge of madrasa system or what is taught in these madrasas. They 

just presumed that since these are Islamic institution they must be teaching about jihad and 

war… Madrasa, an Arabic word, literally means place of dars i.e. teaching. In Islamic countries 

even institutions of higher learning are known as madrasas. In Kolkata there was Madrasa 'Aliyah 

i.e. higher institution of learning which now West Bengal government has given university status. 

It is interesting to note that these madrasas were open to students of other communities as well. 

Raja Rammohan Roy studied in Madrasa Aliyah and was as much scholar of Persian and Arabic as 

that of Sanskrit and Hindu religion. In many cases thus madrasas in fact fulfilled both religious 

and secular needs and taught was necessary for secular as well as religious life. These madrasas 

can be, in a way, compared with Christian seminaries during medieval ages wherein too what 

was taught was to fulfill  both religious as well as secular needs. These institutions served in those 

days vital scholarly needs… Fear about madrasa system seems to be that it creates sense of 

separate identity among Muslim children. While this criticism may be valid … question is in a 

diverse and now polarized society l ike India can we avoid such separate sense of identity? Our 

whole political system is thriving on religious, caste, ethnic and linguistic identities and sub-

identities. Though there is nothing wrong with separate identities what is wrong is its 

politicization.”
4
 

 

THE EXAMPLES OF BANGLADESH AND TURKEY 

An important part of Kristof’s dilation is the importance of educating women, and the use of 

education as social empowerment. “There’s an instructive contrast”, he says, “with Bangladesh, 

                                                                 
3
 Nicholas D. Kristof. Pakistan and Times Sq. 

4
 Asghar Ali  Engineer. Madrasa education: myth and reality 
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which was part of Pakistan until it split off in 1971”. Bangladesh, which was deeply 

impoverished and under-appreciated, began climbing a “virtuous spiral” by investing in 

education, of girls in particular. It now has more girls in high school than boys ; an indicator that 

has ultimately bolstered its economy, reduced population growth rates, nurtured civil society 

and instrumentally dampened fundamentalism. Note must be made here of the male-only 

recruitment into Pakistani madaris; a concept that can only be understood in terms of the 

militarization of education (and not just the militarization of students). When the madrassa 

leaders want to fight proxy wars rather than impart religious and spiritual teaching, it is only 

logical for them to recruit possible soldiers rather than all types of students.  

The militarization of education is itself a threatening design against the nation-state, since it not 

only diminishes the state’s monopoly over violence, but also attacks the state’s authority over 

those who are instructed and deputed to maintain this threat of ‘legitimate violence’. What is 

being said here is that the military instructors and trainers at Kakul, Quetta, Sihala, Cherat and 

Islamabad have found their counterparts in the zealous maulvi’s who impart training in 

weapons handling, explosives handling, bomb making, guerilla tactics and hit-and-run 

ambushes, instead of focusing on the true teachings of the Islamic faith, the Quran and the 

Sunnah. Now, these maulvi’s require an answer in the form of actual madrassa teachers who 

impart the kind and type of knowledge that the madrassa is originally meant for. Not only that, 

the madrassa can also conform to social and contemporary requirements, teaching not only 

Islamic values and lessons from Muslim history, but also necessary vocational subjects and 

disciplines that would allow a madrassa student to live a successful worldly existence as well as 

a healthy spiritual life.  

Turkey's religious schools are seen as leading the way to a less extremist religious education for 

young Afghans and Pakistanis. Called ‘Imam-Hatip’5, they are drastically different from madaris 

– or religious schools in Afghanistan and Pakistan – in both curriculum and teaching 

methods. Ultimately, ‘Imam-Hatip’ allow students to pursue a religious career as well; many 

students join this kind of seminary to become ‘Imams’ or prayer-leaders. Hence, the untainted 

spiritual zeal of young Muslims is kept aflame without the allowance of corruption or 

exploitation. 

 

At the Fatih Imam-Hatip in Istanbul, children spend a great deal of time, reciting again and 

again, the verses of the Quran – a practice that is reminiscent of madaris in Afghanistan and 

                                                                 
5
 Dorian Jones. Turkey's Religious Schools Being Used as Model to Fight Islamic Extremism  
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Pakistan. For 20 hours a week, students of the Imam-Hatip study the holy book, and many of 

the children aspire to become Imams. The Imam-Hatip schools were founded after the creation 

of the secular republic in 1923 to educate Imams, replacing private religious schools  or 

madaris. But to meet the demand of the country's large pious population who are keen on their 

children having a religious based education, they've expanded to over 450 schools around the 

country, educating around 120,000 children. At the end of class, the pupils leave for their next 

lesson – mathematics. While a certain percentage of the program is devoted to religious 

studies, the rest is left to science and social studies. The school head, Cavit Erdem, says this 

combination makes it not only attractive to the country's religious population, it also plays an 

important role for society overall.   

The Imam-Hatip's aren't about advocating Islam, but rather understanding religion. Children 

who come to this school come from religious backgrounds, so they have the faith.  The 

emphasis is building on their knowledge; to fully understand what the Quran means. The 

understanding of religion is, therefore, incomplete without the study of religions other than 

Islam; so they also teach about other faiths, from Christianity to Buddhism.  

The idea of this school is that children are educated with the love of science, humanity, religion 

and cultures, so its pupils are fully integrated within wider society, as opposed to being part of 

the ‘third tier’ of society that results from the English-medium and Urdu-medium spectra of 

Pakistan’s education system. That's why parents send their children here, Cavit says. The way 

religion is taught at Imam-Hatip schools also stresses importance of tolerance and opposing 

violence; hence actively challenging all the wrong interpretations of religion. The philosophy of 

this education is based on wisdom of science, but held together with the unifying force of 

religion. That combination is attracting interest from both Afghanistan and Pakistan.  

 

Professor Istar Gozaydin of Istanbul Technical University says this is key to stopping religious 

schools, or madaris, in Afghanistan and Pakistan from becoming training grounds for both the 

Taliban and al-Qaida. An expert on Islam and the state, she says the Imam-Hatip model 

transfers religious education away from private mosque-based schools into the hands of the 

state. That, she says, is key in countering extremism. “If the curriculum system is set up in a 

balanced way, it would be a very fruitful secondary education for Islamic countries, faith-based 

countries like Afghanistan Pakistan etc,” said Gozaydin. “I mean if they happen to be able to set 

up centralized institutions in order to give the curriculum that they prefer to give that would be 

a solution for quite a many problems like extremism.”  
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But where as Imam-Hatips are increasingly being seen as a possible part of solution to 

countering extremism in Islamic countries, in secular Turkey some see them as a threat to 

secularism.  Critics claim its creating a parallel education system that divides society.  But 

supporters of the schools claim there are strict controls that are enforced on the schools to 

stress secularism. And, teachers and administrators are regularly rotated between religious and 

non-religious schools to strike that balance. Here, secularism in education is seen as a necessary 

fundamental protection from extremism – in thought and in action. Education of religious 

issues, faith-based issues and worldly issues – all in an unbiased and fact-based manner – 

allows each student to form his or her own academic and rational opinion on each issue, each 

topic and each subject. This is the most potent weapon against extremist indoctrination and 

even hate-based fundamentalism.  

At the Fitah Imam-Hatip, physics teacher Onur Cevick Taner is preparing her students for mock 

exams in preparation for their university entrance exams. She says the school's offers options 

for children who are not interested in a religious vocation. Ramazan Ocal is one of those 

students. He is now thinking of studying music at the conservatory, but his plans could change, 

he says. He could also study geography. He says he knows the religious classes won't help him if 

he studies music, but it will have big place in his life – this is a stark contrast when compared to 

the edicts on music passed by the madaris-borne Taliban.  

Earlier this year, the Afghan education minister Farooq Wardak, said such schools could be 

future models for curriculum in Afghanistan. As part of its development assistance, Turkey has 

agreed to cooperate in helping set up educational programs in Afghanistan. Talks between 

Turkish authorities and Pakistan and Afghanistan are still continuing. Turkey's Imam-Hatips 

could well be the country's latest export as they continue to draw interest in other countries – 

Russia being the latest. 

So what do the examples of Bangladesh and Turkey tell us? Apart from acknowledging the 

overwhelming power of knowledge and education on a mass-social scale, the experience of 

Bangladesh and Turkey also reveal that the channeling of education in a ‘positive’ or ‘right’ way, 

i.e. a beneficial fashion for society and for the future of the nation, is the most effective 

protection that the social fabric has of any continuity whatsoever. So what is the most effective 

way to adapt these experiences to Pakistan – a country that has lost control over its economy, 

lost both sight over and vision of its education system, and is now losing territory to entities 

who want to eliminate the writ of the state and transform madaris into militant training 

grounds and suicide bomber factories? 
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RELIGIOUS EDUCATION IN PAKISTAN: STATISTICAL DATA 

Tahir Andrabi’s paper “Madrassa Metrics: The Statistics and Rhetoric of Religious Enrollment in 

Pakistan” reveals the following information:  

Ahmed Rashid (2000), in his best-selling book on the Taliban, writes that “…in 1988 there were 

8,000 madrassa and 25,000 unregistered ones, educating over half a million students” and cites 

as his source (Footnote 13, Chapter 6) an “Intelligence report presented to the cabinet of Prime 

Minister Nawaz Sharif in 1992.” 

As a result of such casual empiricism, the reported enrollment figures for madrassas vary widely, 

ranging from 500,000 children to 1.7 million children. These numbers often vary for the same 

source even over short periods of time. For example, between Marc h 2002 and July 2002, figures 

for madrassa enrollment cited in The Washington Post tripled from 500,000 to 1.5 million. While 

few reports present madrassa enrollment as a fraction of total enrollment, when presented there 

is even greater variation in these figures. The numbers range from ten percent (LA Times) to as 

large as 33 percent (International Crisis Group). If these estimates are to be believed, the latter 

suggests that one out of every three children enrolled in a Pakistani school is studying in a 

madrassa. Tellingly, the 33 percent estimate was the result of a transcription error —it used 1.9 

million rather than 19 million as overall  school enrollment—that inflated the percentage of 

madrassa enrollment by a factor of 10. 

Hence, not only is the madrassa issue so pervasive and deep-rooted, but there are also no clear 

statistics or statistical methodology to map out an exact number of madaris in Pakistan. There 

is also little to no importance given to the official tallying of existent and functioning madaris in 

Pakistan. So while there is no control over religious education policy and practice in Pakistan’s 

madaris, there is also an increasing quotient of value given to anecdotal evidence and divergent 

news reports regarding this third tier of education in Pakistan.  

 

COUNTER-TALIBANIZATION AS NATIONAL EDUCATION 

The current needs and requirements of Pakistan’s education system as a whole, and specifically 

the education and indoctrination paradigm existant in Khyber-Pakhtunkhwa and FATA areas 

since the 1970’s, demand a rampant overhaul of both vision and implementation. No longer 

can institutions churn out jihadist suicide bombers under the guise of training the Muslim youth 

in religious disciplines. The Pakistan Education Statistics for 2007-08 show that approximately 

97% of madaris are privately owned; can it be that these madaris are inculcating students with 

private agendas designed for the achievement of vested interests? Where is the public interest 

http://www.people.fas.harvard.edu/~tzajonc/madrassas_beyondcrisis_final.pdf
http://www.people.fas.harvard.edu/~tzajonc/madrassas_beyondcrisis_final.pdf


 May 13, 2010 

“The Solution to Extremism” Shemrez Nauman Afzal, Research Analyst 

 

Spearhead Research 
www.spearheadresearch.org 

8 

 

in all of this? While there needs to be an effective mechanism to regulate and monitor not only 

religious education institutions but all public education institutions (for different reasons of 

inefficiencies that they exhibit), there are a few circumstantial advantages that must also be 

capitalized so as to reverse the wave of Talibanization in Pakistan, and institute a counter-

Taliban ideology as part of a revitalized national education curriculum.  

 Teachers after troops? 
The title of this analysis obviously begs the question of the most potent response to 

militancy and extremism. It has been acknowledged that troops are a necessary short-

term solution to armed insurgency, but after clearing the area and holding ground, 

troops inevitably become bait to ambushes and guerilla attacks. Common news covered 

by daily media reports indicate that unless authorized to conduct offensive operations 

against designated militant targets, troops are usually ‘repulsing’ militants attacks; this 

reveals the obvious defensive posture of troops battling the extremists on the ground. 

This defensive posture is indubitably necessary because the Pakistan Army is deployed 

within the territorial boundaries of the country – hence they are not fighting or 

oppressing the local populace but helping and protecting them.  

It is expected as obvious and given that once troops clear the area, development 

activities and the renewal of civil law enforcement will take place; however, this does 

not seem to be the case in Pakistan, especially after the military has  maintained its 

presence in volatile areas to ‘keep the peace’ for such progress to take place. When this 

necessary infrastructure does not back up military operations, troops on the ground are 

nothing more than sitting ducks waiting for the next militant attack or ambush.  

A possible follow-up to military clearance operations could be the deployment of 

teachers to a strife-torn area. Teachers could serve as the most important social force in 

transforming the perceptions of area residents, and turning the area from ‘war-torn’ to 

‘previously war-torn’ by mobilizing the locals, especially the youth. In doing so, teachers 

could serve as the most potent indicator of development in areas that have been rid of 

militants. Moreover, if there is threat of renewed violence and resurgence of militants 

(as there is in Malakand, and in fact, all areas that have been cleared by the military but 

where development has not followed through) the teachers of the area may serve as a 

bulwark against the ideological expansion of both extremism and fear.  

It is obvious that teachers are a long-term solution to extremism, whereas troops are a 

short-term solution; the effectiveness and utilization of both must be considered as 

complementary, and if the teachers of society can take over the reins of security 
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perception from the troops – thereby ‘holding the ground’ in terms of the ideological 

inclinations of the general masses in the area – then the situation can be rationalized if 

not normalized. This means that troops can continue to play their short term role of 

providing basic security as and when required, while teachers form the primary 

component of re-indoctrinating the masses regarding common security, economic 

progress, civic responsibility and nationalism. In the future, it is hoped that troops would 

be deployed to back up these teachers who fight violence with words and defeat hate 

with reason; that teachers would immediately take over and rebuild once troops have 

cleared the area of militants.  

 

 Troops as teachers? 
The role of the teacher – as it actually is in Pakistani society, and as it is being 

recommended through the course of this analysis – is primarily one of social leadership, 

in that a teacher is a recognized scholar and learned citizen who resides in the area and 

imparts both knowledge and education – the information of right and wrong, and the 

information of life and prosperity, respectively – to the youth, which is the most 

sensitive and most important constituent of modern society. A teacher is trained in the 

method of teaching as well as the substantive subject matter of a given discipline.  

These hypothetical characteristics are absent in Pakistan’s public sector teachers, and 

no overall program has been designed to inculcate these qualities in any segment of 

teachers in Pakistan. To date, there are little to no teacher training programs sponsored 

by the Pakistani state – “it is clear that the quantity and quality of teacher training 

program in Pakistan must improve in order for the next generation of Pakistanis to be 

better educated and better citizens than previous ones”6.  

But what role do troops have to play in this regard? A fiercely nationalistic segment of 

the population that is brought together under sacred oath and strict loyalty to its 

brethren, to its fighting force, and to the nation-state, may indeed be the best teacher 

for the rest of the country; whose civilians are demoralized and rudderless, and whose 

people cannot ascertain the difference between their requirements and their destiny.  

The State of Pakistan, by virtue of federal funding arrangements, not only pays the 

troops’ salaries, but also pays for the training of troops at each and every cadre. It is safe 

to assume that while troops are not trained to teach, at least they are trained; in some 

cases, more trained than the average teacher in a random public school in Pakistan. 

                                                                 
6
 The challenge of teacher training in Pakistan. http://www.yespakistan.com/education/teacher_training.asp 

http://www.yespakistan.com/education/teacher_training.asp


 May 13, 2010 

“The Solution to Extremism” Shemrez Nauman Afzal, Research Analyst 

 

Spearhead Research 
www.spearheadresearch.org 

10 

 

Troops are also fiercely nationalistic, in that they are taught to live for Pakistan and die 

for Pakistan – this ethos should be the primary reason why greater civil-military 

interaction at the frontlines should be encouraged. Liberated peoples of Khyber-

Paktunkhwa and FATA should not experience their saviors and liberators as just the 

Pakistan Army, or as Muslims with better weapons, but as fellow countrymen and 

brethren who answer to a higher calling – the real higher calling – and who are brought 

together by their undying love and devotion to the sovereignty of the nation. Interaction 

between the liberated and the liberators must be the first step in utilizing troops as 

teachers; it will be incumbent on troops to exhibit ‘their best behavior’ so as to inspire 

the civilian populace. This ‘best behavior’ can be exhibited simply by converting to a 

public-service ethos once the area is cleared of militants. The ‘troops as teachers’ 

paradigm, therefore, completes the concept of the Pakistan Army liberating locals from 

the clutches of a destructive and fallacious ideology being preached in the name of 

Islam. 

Social sciences, and the unique structural relations between social elements in Pakistan, 

also dictates that increased interaction with – and connections to – the Pakistan Army 

will be seen as a necessary step forward in achieving security and assuring future 

prosperity. As opposed to the insufficiently endowed tribesmen and rural dwellers of 

Pakistan, the Pakistan Army is well-endowed in terms of manpower and materiel, and 

also in terms of bureaucratic processes and organizational functioning. The Army is 

usually seen as the patron of different kinds of local and foreign clientele; it is only 

obvious that in the gravest of circumstances, when local law enforcement and civil 

security is fundamentally threatened, the Army should take on more ‘clientele’ to whom 

it can provide basic security and the essential freedom that follows.  

 

EXPECTED END OUTCOMES: 

By studying the various ways in which both military force and education can eliminate the 

cancer of extremism, it has become clear that teachers have as important a role to play in the 

rebuilding and restoration of modern society as much as troops have in protecting and 

defending this society. This ‘troop-teacher’ model can be used to effectively counter the 

menace of extremism and Talibanization without compromising the valid and legitimate 

interests of the law-abiding conservative constituents of society. It can also transform a 

situation of complete chaos and disarray into a positive hope that will begin yielding dividends 
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on a yearly basis. While its success may be hampered by continual threat and attack from 

miscreants and militants, this policy – if instituted – must be followed thoroughly and 

vociferously, and adequate ways and means must be ensured (by political and/or military 

means) for the civil populace to ascribe to this ideological platform. It is also obvious that these 

teachers would not – and should not – require new schools, new buildings and new places to 

teach; they can ‘take over’ madaris that were being used by militants for training, and reclaim 

them to transform them into true schools that impart sanctified religious knowledge. Hence, a 

totality of Pakistan Army’s military operations in volatile tribal areas can be completed and 

realized once the ‘take over’ of madaris can be instituted by a careful insertion of teachers.  

Another important outcome that must be expected is the reversal of two ratios pointed out in 

Appendix Two: the encouragement of teacher training in the private sector (where it will be 

more competitive, advanced and effective) and the reduction of enrollment in private madaris, 

so as to consolidate state control over religious education in Pakistan. 

EFFECTIVE SYSTEM OF EDUCATING CIVILIANS AND YOUTH/FUTURE  

 There must be a fast-track educational initiative that targets all students acquiring (or 

requiring) basic education from Grade 1 to Grade 12 – it can be private-based, private-

run but public-monitored. The different tiers of government, plus the Army, can provide 

basic support, oversight, and most important, accreditation, to the school (or madrassa; 

terms can be used interchangeably once teachers have ‘reclaimed’ the madaris) and its 

students. Vocational training and opportunities can be provided to students  to provide 

skills to a vast majority of unskilled work force members, to allow them to specialize and 

earn greater wages for skills and services, and to ultimately not feel isolated and cast-

out from society due to involvement in a religious seminary/school or madrassa. The 

most important component of this entire scheme is Basic Education for children under a 

National Curriculum that actually educates students from Grade 1 to Grade 12 about 

civic responsibilities, the importance of Pakistan and Pakistani identity in daily life, the 

religious and spiritual virtues of community service, and a true nationalistic ideology 

that preserves the present and future interests of Pakistan by making the youth its 

protectors and defenders — such an educational system would train civilians for 

modern life in the 21st century; it will allow them to learn enough to choose a career or 

profession and earn both subsistence and respect, and it will also acknowledge that only 

the ‘truly educated’ outputs of this National Curriculum system will proceed t owards 

Higher Education – thus reducing the pressure on Higher Education institutions for 
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intake, and also revitalizing the economy by a continual addition of semi-skilled workers 

who form part of the middle-class.  

 The role of co-curriculars and sports cannot be avoided in the restructuring and 

revitalization of Pakistan’s education system and it must be afforded a deferential role 

and an important status in the proposed National Curriculum. Popular games like 

hockey and cricket can be channeled into schools and colleges, where students can have 

the opportunity to excel and form part of Tehsil teams, District Teams, Division Teams, 

Provincial Teams and the National Team in different age categories. The energization of 

local sports structures is also crucial in attracting the future of the country towards 

positive outlets and towards positive use of energies; it not only allows them a career 

choice outside the standard professional ambit, but also allows an individual and the 

entire nation to experience an identifiable bond with each other – the same bond that a 

Hockey Olympian or a Cricket Team member during the 1992 World Cup feels for the 

country and his fellow countrymen.  

 Learning outside the classroom is the most important aspect of any system of 

education, since this is the fundamental link between knowledge in books and 

knowledge as contained in the real world. The application of attained knowledge, and 

the utilization of trial and error in an academic framework, not only polishes and hones 

acquired skills; it also instills confidence in one’s ability and faith in one’s directions, 

goals and ambitions. Vocational skills, abilities and training result in all-round 

personality building, where each student is unique and recognized as such, and where 

each student is allowed to expand his/her mental horizons. For this reason, the method 

of religious teaching as done in Imam-Hatip schools in Turkey seems the ‘truest sense’ of 

religious learning and faith-based academia in the modern world. The Turkish model can 

be adapted and applied not only to militant-infested areas, but to all seminaries in 

Pakistan.  

MONOPOLIZATION OF MILITARY TRAINING AND INDOCTRINATION 

 The entire purpose of a National Curriculum is to carefully define the role of teachers 

and also to understand the process and outcome of education. For instance, the 

proposed National Curriculum defines the purpose of the classroom, the goal(s) of the 

student, and the expected outcome in terms of the student, his/her capabilities and 

his/her additional experience and exposure, after his/her training by the teacher. In this 

entire design, academic knowledge is confined to the Basic Education of main disciplines 
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– mathematics, natural sciences, economics, history, languages, etc. – and military 

training is sanctioned at a designated level of an applicant’s education. This means that 

if a student wishes to acquire military education and training, he/she must pass a 

required academic qualification and then apply to a school that specializes in military 

training, i.e. PMA Kakul, NPA Sihala, PAF Risalpur, PNS Rahbar, and other designated 

military academies of Pakistan, and not the madaris where religious and spiritual 

teaching is to be imparted. This will further strengthen the specialization of education, 

and deter teachers from imparting unnecessary extra-curricular knowledge to students.  

 In order to institute military training at a junior level – in students who are studying 

under the National Curriculum – the National Cadet Corps, the Pakistan Boy Scouts 

Association, and the Pakistan Girl Guides Association are but a few institutions which 

could take on members and impart minimal military training and expertise, considering 

the age and commitment(s) of the student. It must be noted that these institutions can 

only be reinvigorated to perform military training functions for the youth if a coherent 

and all-encompassing nationalistic ideology is prevalent in the society and correctly 

attributed by these institutions – otherwise these institutions will become in the future 

what the madaris are today.  

EFFECTIVE WRIT OF CIVIL GOVERNMENT AND RESPONSIBLE STATE  

The maintenance and perpetuation of the nation-state’s writ over all of its territory is the 

primary goal and outcome of an overhauled National Education Curriculum. It allows a clearly 

planned role for civil intervention and civil functioning in times of escalating military operations 

as well as in their drawdown. It also affirms the Pakistan Army as liberators, and the pursuant 

teachers as preachers of a Pakistani ideology and protectors of the peace which Army soldiers, 

policemen and civilians establish with their sacrifices of life and blood. A well-educated 

populace will support effective law enforcement mechanisms, and urgently help in the setup of 

civil security systems dilapidated by militant onslaught. These educated citizens will both follow 

the law and enforce it themselves, thereby allowing the police and ancillary apparatus to 

retreat from the ambit of regulating all social relations, and be confined to c ivil dispute 

resolution and the ultimate assurance of the rule of law. 

Another outcome of this Counter-Talibanization strategy could be possible radical/militant 

ultra-nationalism, which may be the opposite ideological and practical extreme of 

Talibanization itself. A social phenomenon that reacts and responds to the Taliban under the 

auspices of the state is already afoot in the form of National Lashkars – tribesmen of Khyber-
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Pakhtunkhwa who have risen up in thousands against the brutality and oppression of the 

Taliban. While they are answering the call of private security requirements, it is obvious that 

military and intelligence sources are actively aiding and assisting these civilians in ensuring 

security for their area(s). While this may alleviate some of the burden on the Pakistan Army and 

on local law enforcement apparatus, it could also point to the formation of a military-industrial-

technological complex as opposed to the military-religious complex – the very same one that 

begets the Taliban – that was formed in Zia’s time to fight the Soviets and to bring legitimacy to 

Zia’s regime. A military-industrial complex was encouraged in the US, during President 

Eisenhower’s tenure, to ensure a global military balance with the USSR – the Pakistani military 

now needs to develop new and improved linkages with Pakistani society so as to capitalize on 

modern advancements in both industry and technology, thereby maximizing the benefit of 

Pakistan – the nation-state entity that subsumes both these constituents.  
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APPENDIX ONE: Country-wide Madrassa Enrollment7 

 

 

 

 

 

 

                                                                 
7
 Tahir Andrabi et al. Madrassa Metrics: The Statistics and Rhetoric of Religious Enrollment in Pakistan 

http://www.people.fas.harvard.edu/~tzajonc/madrassas_beyondcrisis_final.pdf
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APPENDIX TWO: Country-wide Enrollment Statistics as at 2007-088 

 

 

Type/Level of 
Education 

Total 
Enrollment 

Private Sector 
Enrollment 

No. of Private 
Institutions 

Public Sector 
Enrollment 

No. of Public 
Institutions 

Total No. of 
Institutions 

Pre-Primary 7.402 2.792 3,470 4.610 NA 3,470 

Primary 17.288 5.072 17,250 12.155 139,342 156,592 

Middle 5.362 1.668 199,259 3.694 121,052 320,311 

Secondary/High 2.426 0.702 14,053 1.723 9,911 23,964 

Higher Sec/Inter  0.919 0.168 1,914 0.750 1,299 3,213 

Degree Colleges 0.352 0.031 376 0.320 826 1,202 

Universities 0.741 0.104 56 0.637 68 124 

Tech & Vocational 0.255 0.144 2,189 0.111 936 3,125 

Teacher Training 0.632 0.004 (1%) 26 0.628 (99%) 147 173 

Deeni Madaris 1.603 1.558 (97%) 12,085 0.454 (3%) 363 12,448 

Note: Enrollment statistics are in millions of students .  

 

 

 

 

 

 

 

 

 

 

 

                                                                 
8
 Pakistan Educational Statistics, 2007-08. http://www.moe.gov.pk/Pakistan%20Education%20Statis tics%2007-

08.pdf  

http://www.moe.gov.pk/Pakistan%20Education%20Statistics%2007-08.pdf
http://www.moe.gov.pk/Pakistan%20Education%20Statistics%2007-08.pdf
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APPENDIX THREE: Deeni Madaris as at 2005-069 

 

 

                                                                 
9
 Pakistan Educational Statistics, 2005-06. http://www.moe.gov.pk/Deeni%20Madaris%202004-

05%20and%202005-06T3.pdf  

http://www.moe.gov.pk/Deeni%20Madaris%202004-05%20and%202005-06T3.pdf
http://www.moe.gov.pk/Deeni%20Madaris%202004-05%20and%202005-06T3.pdf

